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O n July 5, 1994, Dr. Brian D. Ray of the National Home Education 
Research Institute (NHERI) released the most comprehensive report to date with 
a focus on Canada. Entitled A Nationwide Study of Home Education in Canada: 
Family Characteristics, Student Achievement, and Other Topics, the study exam
ines demographics, motivation, and educational results experienced by fami lies 
who bypass traditional schooling options to teach their children in the home 
environment. 

Within the home-educating famil ies surveyed, the findings indicate that the par
ents generally have had more formal education than the national average. Family 
income is somewhat lower than for similar families in Canada, and two-parent 
families are the norm. Home schoolers have notably more children than the aver
age Canadian fam ily. While the famil ies are predominantly Christian in world 
view, a wide variety of religious preferences is evident. 

The average age of the children in these home-educating families is just over 
nine years, and they have had little experience in public or private schools. The 
social activities of the children are quite varied, with the large majority experi
encing significant activities with peers and adults outside of their famil ies. 

On standardized achievement tests, the home-schooled students perform at or 
above the 76th percentile on national norms in terms of their reading, listening, 
language, math, science, social studies, basic battery, and complete battery 
scores. Many factors were examined for their relationship to the students' acade
mic performance: only a few are significant. Educational attainment of the 
fathers is a weak predictor of reading and language scores, and the longer a child 
has been home educated, the better his language score. 
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JHE SETTING FOR THE STUDY COLLECTING THE DATA 

Horne education is rapidly reemerging in 
developed nations around the world, and 
Canada is no exception. During the past 15 
years, there has been a dramatic increase in the 
number of parents who have decided to be the 
primary educators in their children's lives. 
Estimates for the 1993-1994 academic year 
indicate that 15,000 to 60,000 school-aged 
children were home educated in Canada. 

While home-educating parents are enthusi
astic about their ability to provide a solid acad
emic and moral education for their children, 
others (e.g .. teachers' unions and some govern
ment education officials) denounce home edu
cation. In this context. more factual informa
tion is needed for developing reasonable home 
school policies in Canada. This study, directed 
by Dr. Brian D. Ray of the National Home 
Education Research Institute (NHERJ) and 
commissioned by the Home School Legal 
Defense Association of Canada, explored six 
fundamental questions: 

. What demographic characteristics are 
evident in home-educating families? 

2. What are some of the most germane 
educational characteristics of home-educating 
families? 

3. What are the demographic, educational. 
and post-secondary school characteristics of 
students who are home educated? 

4. What academic results have home
educated students experienced? 

S. Do any demographic characteristics and 
educational practices demonstrate a relationship 
to the students· academjc achievement? 

6. Do specific educational practices have 
any relationship to selected physical and men
tal limitations that might affect learning? 

The target population was all home
educating families in Canada. Contacts were 
made via home education suppo1t organiza
tions. newsletters. word-of-mouth. and personal 
networks. The study examined information 
returned on a survey questionnaire with four 
principal parts: 

I. Descriptive information regarding par
ents and family (includes demographics, 
teacher certification status of parents). 

Information regarding the students 
(includes demographics, years taught at home, 
academic achievement scores, curriculum 
used), 

Information regarding the family's 
home education legal status (i ncludes contact 
with public school officials and with attor
neys), and 

An opportunity to vol unteer to partic
ipate in a longitudinal study . 

This questionnaire reached an estimated 
2,585 individual homes with a return of 808 
completed and usable instruments. represent
ing 808 home-educating families and 2,594 
l'.hildren. Not all respondents answered every 
question. therefore. total numbers may not 
always represent all 808 fam ilies. 
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EVALUATING THE RESULTS 

WHAT IS THE AVERAGE HOME 
SCHOOL FAMILY LIKE? 
The average formal education of the 

fathers studied is 14.0 years, which generally 
represents about 2 years of university or col
lege; the average is 13.8 years for the mother. 
For comparative purposes. in 1991 the average 
years of schooling for male Canadians aged 
25-54 (which reflects the age bracket of home 
educators) was about 13, and a little less than 
13 for females. See Table l: Descriptive infor
mation for families, Figure I: Fat hers formal 
educational levels, and Figure 2: Mothers for
mal educational levels. 

In terms of family size, the average family 
in this study consisted of a father. a mother, 
and 3.5 children-or a family of about 5.5. In 
Canada's general demographics. the average 
family including never-ma1Tied sons and 
daughters at home and now-married couples 
was 3.2 in 1991. Only 2.4% of the respondents 
( 19 of 780 families) were single parents, and 
all of these were mothers. See Figure 3: 
Number of children per family. . 

Forry-five percent of the home-educatmg 
fathers classify themselves as professional/ tech
nical with 12% in the manager/administrator 
category; 89% of the mothers are in the home
maker/home educator category, while 4% indi
cate a professional/technical role. 

The median annual family income is 
$40,000; 62% of the fami lies are in the 
$20.000 to $49.999 annual income categories. 
The vast majority of these are husband-wife 
families. In 1990 dollars, the median private 
household. husband-wife famjly income in 
Canada was $48,09 1. The annual income of the 
home-educating families studied is. therefore. 
about 83% of that for all husband-wife families 
in Canada. OveralJ. fathers earn 92% of the 
families' income. Fourteen percent of the 
mothers work outside the home; those who do 
so work an average of 11.9 hours per week. 
See Figure 4: Total family income. 

The respondents report that they spend, on 
average, $659 per child per year for home edu
cation on items such as tuition. textbooks. field 
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trips, and special resources. The expendi
tures (operating and capitaJ expenditures) 
per pupil in public schools in Canada during 
1992-1993 were $6, 112. It appears that the 
direct costs of public schooling to the tax
payers in Canada are 927% (or over 9 times 
as much) of what the home-educating fami
lies in thi s study spend on direct costs in the 
teaching of their students. 

One must observe, however, that the 
stated costs of home schooling do not 
include teaching salaries to pay the parents 
and probably do not include the cost of 
using the home facility. A more detailed 
economic analysis would be revealing. 

Ninety-three percent of che fathers and 
94% of the mothers are White/ Anglo in 
terms of race/ethnicity. All of the other cate
gories listed in the survey (e.g. Native 
Indian/Aboriginal, Black. Hispanil:, 
Oriental/Asian, Other) are also represented. 

According to the survey. the mother pro
vides 88% of the formal instruction in the 
average teaching schedule, while the father 
does 9% of the fmmal instruction. 

The families were asked about their 
legal status with respect to the home educa
tion law in their provinces. Sixty-seven 

Mother y.:an. edu.:mion 13.78 

% teaching done by fa1hcr 9.12 

% teaching done by mother 87.88 

'.if teaching don.: by other person 2.48 

Number of children per family 3.46 

% income by father 9'.U3 

%· income by molhcr 7.49 

Cost($) per child per year II> home educate 658.70 

Numbc!r visil> to library per month: 
I to 3 limes - 63.1 % 

4 to 6 times - '.!H.7':f. 

791 

773 

778 

746 

800 

7~!! 

752 

730 



RGURE 1: 
FATHER'S FORMAL EDUCAllOIW. 

Post-master's Stlldy 
4.8 % 

Master's Degree 
10.S •4 

Poat·~ 
2.8% 

Bachelor'aDqree 
19.4% 

Some~ 
12.3 % 

less Than Grade 9 
.3% 

Grade 9 Through 11 
4.8 0/o 

Grade 12 or 13 
47.4 % 

Under $10,000 
.8% 

$ 10,000 • $ 19,999 
6.4% 

$ 20,000. 
$29,999 

18.2 % 

$ 30,000 . $ 39,999 
21.8 % 

5 



Underground (non-notification/ 
non-compliance) 

62 8.1 

Notified Govemmenr. Not 
Attempting to Fully Comply 

41 5.4 

Sati>fied Slalutory Reqmrem.:nts 511 67.I 

LcgJI S1atu~ in Dispute 3 .4 

Other 145 19.0 

Total 76 :! 100.0 

percent have satisfied statutory requirements; 
8% report that they arc underground (non-noti-
fication/noncompliance) ; 5% have notified the 
government but are not attempting to comply 
fully; less than 1 % say their legal status is in 
dispute. and 19% report they have some 
''other" relationship to the law. See Table 2: 
Legal status of families with respect to home 
educalion statues. 

Sixty-three percent of the families visit 
libraries one to three times per month; 29% do 
so four to six times per month, and 4% visit 
libraries ten or more times per month. Sixty-
nine percent of the families have computers in 
their homes. 

Although the variety ranged from New Age 
to Mormon to Roman Catholic to Baptist, the 
religious preferences of the fathers and moth-
ers are mainly Christian: 89% of the fathers 
and 92% of the mothers describe themselves as 
''born again." About 21 % of the fathers and 
21 % of the mothers indicate they are indepen-
dent (or other) fundamental/evangelical 
(Chtistian); 12% of fathers and 13% of moth-
ers are Baptist; and 12% of fathers and 12% of 
mothers are independent charismatic (or Full 
Gospel, Christian). Very few parents designate 
themselves in the categories of Amish, Jewish, 
and New Age. Eighteen percent classify them-
selves as ··other,'' including non-religious. See 
Table 3: Religious preference of the fathers and 
Table 4: Religious preference of the mothers. 
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WHAT ARE HOME -
EDUCATED STUDENTS LIKE? 
The average age of the children being 

home educated in the families surveyed is 9.3 
years. The average grade level of the students 
being home educated is 3.7. Grades I through 
8 include 81 % of the students, and grades 9 
through 12 include 7% of the students. See 
Table 5: Descriptive information about the 
children. 

Fifty-two percent are males and 48% are 

Ami'h .I 

Anglican 13 1.7 

A'~mbly of God 7 .9 

Bapll>l 94 12.3 

Catholic. Roman 37 4.8 

Independent Charismalic 91 11.9 
(or Pull Gospel) 

lndcpcmk-111 (or other) 161 21.1 
Fundamental/Evanizdical 

fowi•h .1 

LOS !Mormon) 5 .7 

Lutheran 16 2.1 

Mennonilc 30 3.9 

Me1hodis1 4 .5 

Na1arcne 5 .7 

Ne"' Age 3 .4 

Penteco~tal 65 8.5 

Presbyl~rian 14 1.8 

Ref.inned 63 8.2 

Um let.I Church of Canada 9 1.2 

Other 137 17.9 

Total 764• HX>.O 

.. ~ rc:-portd~nts did n<>I Jl\)owcr th1' qucsuon. 



females. In terms of race/ethnic groupings, 
the children are classified as follows: 93.0% 
White/Anglo, 0.8% Native Indian/ 
Aboriginal, 0.5% Oriental/Asian, 0.3% 
Black, 0.2% Hispanic, and 5.4% are reported 
as "Other." 

For children 5 years and older, the number 
of years they have been home schooled aver
ages 3.0. This distribution is positively 
skewed, meaning there is a preponderance of 
young children being home-educated. The 

Adventi;t 7 .9 

Anglican 14 1.8 

Assembly of God 7 .9 

Baptist 99 12.7 

Catholic. Roman 39 5.0 

Independent Charismatic 97 12.5 
(or Full Gospel) 

Independent (or other) !62 20.8 
Fundamental/Evangelical 

Jewish .1 

LDS (Mormon) 6 .8 

Lutheran 13 1.7 

Mennonite. 32 4.1 

Methodist 3 .4 

Nazarene 6 .8 

New Age 4 .5 

Pentecostal 70 9.0 

Presbyterian 11 1.4 

Reformed 63 8.1 

United Church of Canada 10 1.3 

Other 134 17.2 

Total 778* !00.0 

• 30 1c ... pondc- 11t-. did nvt an~wt:::r L hi~ 4uest10 0. 

Age 9.34 2.99 

Grade 3.68 2.82 

Had E>er Been Home Eduralcd 

Gemkr-515% Mal.:, 48.5% Femalt 

Yem T a.ught at Home Smei:. Age S 2.97 2.15 

Year< Public School Pnor to 1.13 1.94 
Home Education 

Years lndcpen<lem <Private\ School .64 J.-18 
Prior to Home Education 

Years Public School After .12 78 
Home Educanon 

Years lndepeodem (Privato) School .14 .95 
After Home Educ:.ation 

Grade Through Wluch Intend to I0.73 2.68 
Home Educal< che Child 

children have spent most of their school-aged 
years being home educated, and the data indi
cate that a much larger percentage of people 
are moving their children into the home educa
tion option than are leaving it. Parents indicate 
their intent to home educate 72% of the chil
dren through grade I 2 or 13. 

WHAT CURRICULUM CHOICES ARE 
PREVALENT IN HOME EDUCATION? 
Answers to questions regarding types of cur-

riculum materials used for individual children 
indicate parents sometimes use more than one 
type for a given child. The parents use a parent
designed curriculum (i.e., the major components 
selected by the parents from various cuITiculum 
suppliers) for 61 % of the stm.lents, a complete 
curricular package (i.e., materials that include 
language, social studies, mathematics, and sci
ence material for a full year) for 36% of the stu
dents, no particular curriculum plan for 7% of 
the students, a local private school 's home edu
cation program for 4% of the students, and a 
satellite school (i.e., materials from a private 
school or educational organization that works 
with the home educated at a distance) for 3% of 
the students. (Percentages do not total I 00% 
because many parents selected multiple options.) 
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1468 

1537 

1445 

14117 

1381 

1377 
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Field Trips 87.7 

Sunday School 82.0 

Group Sports 59.6 

Music Classes 48. l 

Classes with Students Outside the Home :W.6 

Volunteer Work with People 31.J 

Ballet/Dance Class 6.2 

4-H .+.6 

Other Activities 42.7 

WHAT KINDS OF SOCIAL AND OTHER 
ACTIVITIES DO THE CHILDREN 
EXPERIENCE? 
The home-educated children in the study 

are involved in a wide variety of activities 
with peers and adu lts outside of their homes. 
For example, 60% are involved in group 
sports, 82% in Sunday school, 48% in music 
classes, and 93% engage in play acti vi ties 
with people outside the family. On average, 
the children spend 12 hours per week with 
non-sibling children. See Table 6: Children s 
social and other activities. 
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* Percem given is valid percent from a base of 1.561 students. 

Children were asked to respond to several 
questions. The answers indicate 41 % spend 
up to one hour per day watching television or 
videotapes. while 33% spend no time in these 
activities. Thirty-two percent spend 15 to 45 
minutes per day reading for enjoyment or 
general interest, and 26% spend 45 to 90 
minutes per day doing so. Eighty percent say 
someone read to them usually every day 
when they were young, and 95% describe 
seeing someone in their home reading every 
day. 



HOW DO HOME-EDUCATED 
STUDENTS FARE ON STANDARDIZED 
ACHIEVEMENT TESTS? 
Of 1,393 students who were at least age 5, 

had ever been home educated. and for whom 
relevant data were available, 524 (37.6'}) took 
a standardized achievement test during the past 
24 months. The most frequently used test was 
the Canadian Test (~f Basic Skills (by 52% ). 
while 34% took the Canadian Achievement 
Test. Copies of test results prepared by the test 
publisher or test administrator were submitted 
for 61 % of the students. Information was col
lected on the following: reading. listening. lan
guage, math. science, social studies, basic bat
tery (typically reading, language. and mathe
matics). and complete b<'lttery (all topics 
included in the overall testing of the student). 

The home-educated students scored, on the 
average. at or above the 76th percentile in all 
eight of the preceding categories. The national 
average for conventional school norms is the 
50th percentile. Consistent with data in several 
other s1udies and reports. the~e findings show 
that the achievement scores arc high in all 
grade levels (K-12) and in all subject areas. 
See Table 7: National percentile scores on 
standardized achievement tests. 

Listening. Total li4lh 48 

Language. fotal 76th 309 

79th 333 

82nd 20 

Social Stud1e~ 81\t J3 

7Yth ~I I 

Complete Battery li2nd 137 

National Norm SOlh 
(mainly public schools) 

It could he argued that these children 
would have done well in any educational set
ting. considering the family backgrounds and 
motivational levels of parents from which they 
come. On the other hand. a logical argument 
could also be made that the home education 
environment would naturally cau~c higher 
achievement because of factors such as the low 
student-to-teacher ratio, the greater nexibility 
that is possible in the private setting. close con
tact between parent and child. and the 
enhanced opportunity to individualize curricu
lum and methodology in response to the gifts 
and limitations of a pa11icular child. No tight 
statistical controls to test such hypotheses, 
however. were applied in this study: nor have 
they been applic<l in other studies to date. This 
study did. however. examine relationships 
between several important factors and student 
achievement. 

WHAT POLICY-MAKING 
CONCLUSIONS CAN BE DRAWN 
FROM TEST PERFORMANCE? 
Several relationships between the home

educated students' achievement scores and 
variables relcvanl to policy-making were 
explored in this study. 

1. Re: Educational background of 
parents 

The father 's educational level is a statisti-
cally significant prediclor of reading scores. 
The more schooling the father had, the better 
the child scored. The practical significance, 
however. is relatively minimal. The father 's 
educational level explains only 5.7% of the 
variance in reading scores. 

The father's educational attainment is also 
a statistically significant predictor of language 
scores. Again, it is a very weak predictor in 
practical term'.:I. Fathers' education explains 
only 2.2% more of Lhe variance than that 
explained (3.5%) by the number of years a 
child is home educated. That is, years home 
educate<l and father' s education Logether 
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Mother\ F.duc:11111n No No Nu 

~athcr"• 1each<r No No No 
Cenofic~1ion 

~follk'r\ T~:1ch~r No N() Nn 
Ccnificatuln 

ln,uni.: ur Family No No No 

Test Adm1111s1ra1or NIA NIA NIA 

lnsuuctaon:il Pr-ck:ti.\.".:..; No No Nu 
1sclcc1cJ1 

NIA=Not Applicable. not examined 

explain only 5.8% of the variance in language 
scores. 

Funhermore, this study does not establish 
cause and effect between father's education 
and student's achievement. The mother's edu
cational attainment is not a significant predictor 
of the test scores. 

All things considered, it may be that there is 
a weaker relationship between parent education 
level and student achievement for the home-edu
cated than for those in other fom1s of schooling; 
fu1ther analysis is needed to clarify the issue. It 
is possible that the home education environment 
is conducive to eliminating the effect of parent 
educational background. These findings do not 
support the idea that home education shou ld be 
regulated according to the educational back
ground of parents. 

2. Re: Teacher certification 
Only 7% of the fathers had been ce1tified 

teachers at some time in their lives, while 12% 
of the mothers had been certified teachers at 
some time. Approximately 39% of this subset of 
fathers and 36% of this subset of mothers were 
currently cenified teachers. 

The relationship between student achieve
ment and the teacher certification status of the 
parents is significant in its absence. This study 
found no difference in students' mathematics, 
reading, language, listening, science, and social 
studies scores based on the teacher certification 
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Nn No No NIA 

No No No NIA 

No No N1> SIA 

No No No NIA 

NIA NIA NIA Nu 

i'<o Nu No NIA 

status of their parents (i.e., whether the father or 
mother had or had not ever been certified). The 
findings of this study suppo1t the concept that 
parents do not need to be trained as cenified 
teachers in order to assure successful academic 
achievement for their children. See Table 8: 
Relationship between various factors and acade
mic achievement. 

3. Re: Income level of parents 
Total family income is not significantly related 

lo children's academic achievement. Thal is, 
income is not a significant predictor of any of the 
following achievement scores: mathematics, 
reading, language, listening. science, and social 
studies scores. On average, children in families 
with incomes of $20,000 are perfonning as well 
as children in families with incomes of $50,000. 
These findings support the idea that home-edu
cated students in low income families are not at 
risk of failure in tem1s of academic achievement. 

4. Re: Who administers the test to the 
student 

The person who administered the test to the 
student was a public school teacher in 13% of the 
cases. an independent (private) school teacher in 
I 0% of the cases. the parent in 65% of the cases. 
or some other administrator (such as a home edu
cation support group member or a qualified test 
administrator) in 12% of the cases. A statistical 
analysis revealed that there is no significant 

NIA 

NIA 

NIA 

NIA 

NIA 

NIA 



difference in basic battery ~cores based on who 
administered tJ1e test. Thet.e finJings suppo11 the 
idea that parents should not be regulated in te1rns 
of who adminjsters te~ts to their children. 

S. Re: Instructio11al practices within 
the home 

The degrei;: of structure in tht: home eJuca-
tion environment, time t.pent in formal educa
tional activities. and the age at which formal 
education commenced were 1101 significant 
predictors of students' academic achievement. 
That is to say. the age at which parents begin 
planneJ and intentional instruction, the degree 
to which parents structure the daily i11struc
tion/leaming process, and the amount of Lime 
the r.:hilt.I spends in planned and inlentional 
learn ing at:tivities do not appear to have a sig
nificant rela tionship to a1.:hievement for thO!'>e 
taught at home. These findings support the idea 
that the pedagogical practices or home
educating parents should not be prescribed or 
regulated. 

WHAT DO HOME SCHOOL STUDENTS 
DO AFTER SECONDARY SCHOOL 
GRADUATION? 
fn fonnation about adults who had been 

home educated was gathereJ for only 33 sub
jects. This analysis diJ not report how long 
these individuals hud been taught at home. 
Within 6 months of graduation from home edu-
1.:ation. 21 % of responJc-nts went to a junior or 
community college; 18% went into full-time 
employment; I 2% went to part-time higher 
education and part-time employment; 9% went 
to a university or four-year college; 3% went 
into the military; 36lff did ''other·· things. A 
funher analysis of the 36% who selected the 
.. other" category reveakJ that of the 13 ind i
viduals, 7 enrolled in Bibk colkge or school, 2 
went into missionary work, and 2 went into 
apprenticeshipi:. (one of whom received 
wages). In summary. it appears that about 63% 
of these home-eJucaled students went on to 
some form of continuing formal education in 
an in~titution outside of the home. 

For other informati \ e rei:.eru\:h publications or a comprehensive report of thit. srudy. contact the 
National Home Education Research Institute. Alln. Dr. Brian D. Ray, Wei:.tern Baptist College. 5000 Deer 
Park Drive S.E. Salem. Ort:gon 97301. U.S.A . If you are ordering tht: t:omprehen~i vt:, full-length report 
of this stuJy. please incluJe payment of $15.00 Canadian funds or$ l 1.00 U.S. fu11ds. 

for information regarding legal matters or support organizations in CanaJa, contact the Home 
School Legal Defense Assot:iation of CanaJa. P.O. Box 42009, Millbourne Pust Office, Edmonton, 
Alberta T6K 4C4. 
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