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Abstract

More families have chosen to homeschool since the COVID-19 pandemic. Participants included 64 homeschooling parents
and 661 teachers. This survey-based quantitative study utilized the Professional Quality of Life Scale to understand the level
of compassion satisfaction, burnout, and secondary traumatic stress of homeschooling parents. Parents were recruited
through social media platforms. Data from a previous study with in-service teachers was used as a comparison. Results
indicate that longer term homeschooling parents feel satisfied with their work. Those new to homeschooling, especially
when choosing to homeschool due to a pandemic, need support and awareness of the possibility of experiencing burnout.
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Background

PROFESSIONAL QUALITY OF LIFE is important for everyone,
especially those in helping professions such as nurses,
counselors, teachers, police officers, firefighters, etc. (Stamm,
2010). Professional quality of life has been defined as “the
quality one feels in relation to their work as a helper” (Stamm,
2010, p. 8). Stamm (2010) delineates two underlying aspects to
quality of life: the positive aspect is compassion satisfaction, and
the negative is compassion fatigue (Stamm, 2010). The negative
aspect of compassion fatigue is broken down even further to
include burnout and secondary traumatic stress, which is defined
as “a negative feeling driven by fear and work-related trauma”
(Stamm, 2010, p. 8).

The coronavirus disease 2019 (COVID19) pandemic
impacted professional quality of life across the world during

2020 (Center for Disease Control and Prevention, 2020). The
virus hit the United States during the spring of 2020, resulting in
the closure of businesses, restaurants, events, and schools in an
attempt to reduce the spread of the virus (Wynne, 2020). For
students in P-12 schools, in-person learning shut down across the
US during March of 2020 and parents' home environments
changed dramatically as a result of the pandemic. Many parents
shifted from working outside of the home to working from home
and had to juggle their own work responsibilities with the new
responsibility of supporting their child’s learning (Durden,
2020).

In many places, in-person learning did not resume until the
fall of 2020, at which point there was a mix of in-person, remote,
and hybrid instruction across schools. Districts cycled between
these learning methods as cases surged or lessened in their region
(Lieberman, 2020). As a result of these constant changes, as well
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as other issues with how districts handled learning during a
pandemic, many parents decided to take their students' learning
into their own hands (Green, 2020). These parents shifted to
homeschooling rather than having their child do remote learning:
they took much more responsibility for directly facilitating their
children's learning (Green, 2020). In this paper, homeschooling
is defined as learning from a parent without assistance from a
school. This differs from remote learning for students during the
pandemic where students were learning at home with schooling
being provided by a teacher at a school. Some reports have
indicated that the number of parents choosing to homeschool
their children doubled during the pandemic (Brenan, 2020;
Prothero & Samuels, 2020). In general, these parents indicated
an overall dissatisfaction with remote learning and a desire for a
more consistent and high-quality education, which they hoped to
provide through homeschooling (Brenan, 2020).

In most cases prior to the pandemic, families choose to
homeschool as a result of their values and beliefs, not because
they were forced to make this transition (Baker, 2019).

However, the pandemic impacted the dynamics of many
families by altering their daily lives as well as the roles they held
to support their family (Shen & Kruger, 2022). During the
pandemic, many parents—most often mothers—had to give up
employment to take on the daily childcare needs that schools had
previously been meeting (Petts et al., 2020). Because of these
new roles and the stresses of transitioning to remote learning,
parents exhibited higher stress levels during the pandemic
compared to non-parents (American Psychological Association,
2020).

Switching to remote learning required teachers to spend a
great deal of time adapting their content to the remote setting,
often without the necessary resources or guidance (Boltz et al,
2021). This was true for parents who chose to homeschool as
well, with many of them starting from scratch to create their
lessons (Petts et al., 2020). Existing homeschoolers didn’t face
the same challenges when the pandemic began, but still lost
access to learning resources such as libraries, museums, and
other community learning resources (The Hunt Institute, 2021).
Many of them also rely on homeschooling communities
(Anthony, 2015), which may have become harder to connect
with during the pandemic.

Benefits of Homeschooling

Homeschooling provides families with many opportunities
to help their children, including spending more time together as
a family, removing commute time, providing more flexibility in
scheduling and traveling, and tailoring learning to the needs and
values of the family and child (McFall, 2020). Families may also
choose homeschooling to better provide accommodations for
students’ health needs (Lois, 2013). This was a particularly
important consideration for families during the pandemic, as in-
person learning may have resumed before families felt safe
sending their children back or before schools had plans in place
to support students with specific health concerns (Brandenburg
et al., 2020).

Homeschooling also supports parents in being more
involved in their children’s lives and learning. Families who
homeschool tend to be engaged with learning (Basham et al.,
2007; Jolly et al., 2012) and concerned with the well-being of the
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children (Hannah, 2012). Homeschooling parents are able to
make more decisions about what and how to teach their children
(Kunzman & Gaither, 2020). With a range of different
pedagogies for homeschooling, homeschooling can also differ
greatly between families and by the age of the children (Burke
& Cleaver, 2019). This can result in learning that is more tailored
to their child’s unique needs and the values of their family
(Kunzman & Gaither, 2020).

Challenges of Homeschooling

Unfortunately, there are drawbacks to homeschooling as
well (Shen & Kruger, 2022). Burnout happens for
homeschoolers and homeschooling families, especially for
mothers who tend to be responsible for most of the
homeschooling activities (Lois, 2010, 2013). Taking on the role
of teacher and parent can be emotional and physically
demanding and result in role strain (Boyle et al., 1995; Friedman,
2003). This strain is exacerbated if the homeschooling parent
also works and must juggle a career in addition to teaching and
parenting responsibilities (Green & Hoover-Dempsey, 2007).

Homeschooling parents also have to be more intentional
about providing opportunities for their children to socialize with
same-aged peers and make friends. Many families have found
ways to combat this, such as creating learning communities
(Anthony, 2015). Homeschooling parents have been able to
provide many opportunities for socialization that result in strong
relationships with friends and families and well-developed social
skills (Medlin, 2013). However, this would likely be more
difficult for parents who began homeschooling during the
pandemic (Pozas, Letzel, & Schneider, 2021).

The Goal and Research Questions for the Current Study

The goal of the current study is to explore the experiences
of parents schooling their children during the pandemic. It also
seeks to understand how this experience may have been different
for long-term homeschoolers versus other homeschooling
parents as a result of the pandemic, as well as for teachers versus
homeschooling parents. Three overarching research questions
were explored in this study: (a) Do the data from the
homeschooling parents and public school teachers similarly fit
the models from Stamm (2010)?; (b) Is there a difference
between long-term homeschoolers versus other homeschooling
parents who started homeschooling during the pandemic on
compassion satisfaction, burnout, and secondary traumatic
stress?; and (c) Is there a difference between homeschoolers
versus classroom teachers who were teaching remotely during
the pandemic on compassion satisfaction, burnout, and
secondary traumatic stress?

Method

This survey-based quantitative study is part of a larger
series of studies regarding remote teaching and learning during
the COVID-19 pandemic. Approval for this study was granted
by the authors’ university’s institutional review board (IRB).



Participants

Participants were 64 homeschooling parents of school-
aged children during the COVID-19 pandemic. While this is a
somewhat small sample size, during a global pandemic which
precipitated an unprecedented schooling situation, this sample
size is still valuable in beginning to gain an understanding of
parents’ experience during the unique time of COVID-19.
Regarding the format of schooling their children had been
receiving prior to COVID-19, 0 participants indicated public
school in person, 14 public school online, 7 public school with a
mix of in person and online instruction, 28 homeschooling, 8
homeschooling and also enrolled in an online school or program,
12 unschooling, and 2 participants indicated “other.”
Participants had a range of experience in teaching, helping, or
homeschooling children ranging from 0 years to 23 years, with a
median of 4 years’ experience and mode of 1 year experience.
On average, most participants were teaching/helping 2 children,
as this was the mean, median, and mode. A total of 55% of
participants had children in grades Pre-K through 2nd, 44% in
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grades 3rd-5th, 31% in grades 6th-8th, and 25% in grades 9-12.
When asked who did the majority of the teaching/helping, 89%
of participants indicated Mom, 4.7% indicated Dad, 6.3%
indicated both, and 0% indicated grandparent, aunt, uncle,
outside person, or other.

Of the 64 participants, 67% indicated that they planned to
continue with teaching/helping their children at home (including
homeschooling), while 21% indicated they did not plan to
continue, and 11% were unsure. Fifty-four participants lived in
a single specific state of the Western U.S., while 10 lived in other
states around the U.S; 7 lived in urban areas, 51 in suburban
areas, and 6 in rural areas. Participants were comprised of 95%
females and 5% males, with 22% in the 18-34 age range, 52% in
the 35-44 age range, 25% in the 45-54 age range, and 2% in the
55-64 age range. Finally, 98% of participants were White, 2%
were American Indian or Alaska Native, and 10% were of
Hispanic, Latina/o, or Spanish origin. See Table 1 for
demographic information.

Table 1
Demographics
N Percentage

Gender

Female 61 95.31%

Male 3 4.69%

Other 0 0%
Age

18-34 14 21.88%

35-44 33 51.56%

45-54 16 25.00%

55-64 1 1.56%
Racial/Ethnic Identity*

White 63 98.44%

American Indian or Alaska Native 1 1.56%

Hispanic, Latino/a, or Spanish Origin 6 9.38%
Current Schooling Situation*

Public School in Person 0 0%

Public School Online 14 21.88%

Public School with Mix of In Person and Online 7 10.94%

Homeschooling 28 43.75%

Homeschooling and also Enrolled in Online School 8 12.50%

or Program

Unschooling 12 18.75%

Other 2 3.13%
Grade(s) of Child(ren)*

Pre-K — 2™ Grade 35 54.69%

3" Grade — 5™ Grade 28 43.75%

6" Grade — 8" Grade 20 31.25%

9" Grade — 12" Grade 16 25.00%
Who Does the Majority of Helping

Mom 57 89.06%

Dad 3 4.69%

Both 4 6.25%

Grandparent, Aunt, Uncle, Outside Person, Other 0 0%
Future Schooling Plans

Plan to Continue Teaching/Helping at Home 43 67%

(including homeschooling)

Plan NOT to Continue Teaching/Helping at Home 14 21%

Unsure 7 11%
Geographic Area of Home

Urban Area 7 10.94%

Suburban 51 79.69%

Rural 6 9.38%
Total 64

Note. *This was a “check all that apply” question, so percentages add up to greater than 100%.
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For the third research question, “Is there a difference
between homeschoolers versus classroom teachers who were
teaching remotely during the pandemic on compassion
satisfaction, burnout, and secondary traumatic stress?” data from
Leech et al. (2022) were used for comparison with the
homeschool participants. Teacher participants included 661
respondents with an average tenure of teaching of 14 years
(range = 0.75 - 41 years). Most of the teachers taught worked
with pre-K through 2nd grade (28.7%), 3rd through 5th grade
(30.4%), 6th through 8th grade (28.1%), and 9th through 12th
grade (36.5%). Most (n = 655) of the teachers indicated their
gender identity with 75.3% identified as female, 24.3%
identified as male, and less than 1% identified as other. Ages of
teachers included: 18-34 years old (24.3%), 35-44 years old
(26.3%), 45-54 years old (29.6%), or 55-64 years old (17.7%),
with the remaining 1.9% reporting being 65 or older. Most
(96.1%) of the teacher participants identified as White, 1.5%
identified as American Indian or Alaskan Native, 1.3% identified
as Black or African American, and 0.9% identified as Asian.
9.2% of teachers reported that they were of Hispanic, Latinx or
Spanish origin.

Procedure

After IRB approval was obtained, the following
explanation of the study and the link to the survey was posted
during September 2020 on one of the author’s social media
accounts.

e How is school/homeschool going for you during
COVID19?

o  Wewould like to hear from you about your experiences
teaching/helping your children with school this year. If
you have a child in school, whether you are remote
schooling, schooling in person, doing online school, or
homeschooling, we want to hear from you!

e We are researchers from University of Colorado
Denver and are interested in understanding what is
working and what is not working with school this year!

The link to the survey was open for 18 days, and the
opening statement of the survey was, “You are being asked to be
in this research study because you are a parent helping your child
with their schooling or homeschooling during the COVID-19
pandemic.” The survey was administered using the online tool
RedCap (Harris et al., 2009) and took approximately 15 minutes
to complete.

Instrumentation

The survey included three main sections: the Professional
Quality of Life Scale (ProQOL5; Stamm, 2010), the
EDUCAUSE DIY Survey Kit: Remote Work and Learning
Experiences (EDUCAUSE, 2020), and demographic questions.
The focus of this study was the ProQOL5. The ProQOL5
included 30 items (e.g., “I feel connected to others” and “I feel
overwhelmed because my workload seems endless”) with
Likert-type response options ranging from 1 (“Never”) to 5
(“Very Often”).

The stated purpose of the ProQOLS is to assess people’s
perceptions of their quality of life, and as stated in the manual
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(Stamm, 2010) is specifically focused on quality of life for
helpers. Although the participants in this study were
homeschooling parents and were not necessarily professionally
involved in helping (e.g., participants were not necessarily paid
to be teachers), each had taken on a helping and teaching role
with relation to their child at home during the COVID-19
pandemic. The ProQOL5 conceptualizes the construct of quality
of life with two factors: compassion satisfaction and compassion
fatigue. Compassion fatigue is then further divided into two
subfactors, burnout and secondary traumatic stress.

Compassion  satisfaction is  defined as  “the
pleasure...derive[d] from being able to do your work well”
(Stamm, 2010, p. 12). Compassion satisfaction is a construct
associated with positive affect, whereas compassion fatigue
(including both burnout and secondary traumatic stress) is
associated with negative affect. Burnout is characterized by
feeling ineffectual as though one’s efforts make no difference,
finding it difficult to complete tasks, and a general feeling of
hopelessness regarding the way one is helping others (Stamm,
2010). Secondary traumatic stress is defined as “work-related,
secondary exposure to people who have experienced extremely
or traumatically stressful events” (Stamm, 2010, p. 13). Further,
Stamm (2010) goes on to explain that “the negative effects of
[secondary traumatic stress] may include fear, sleep difficulties,
intrusive images, or avoiding reminders of the person’s
traumatic experiences” (p. 13).

Dimensionality of the ProQOL has been examined by
other researchers (e.g., Heritage et al., 2018), but for the purpose
of this study, dimensionality will be considered in a confirmatory
manner as intended by its developers (Stamm, 2010), with
compassion satisfaction as one factor and compassion fatigue as
another factor with two subfactors, burnout and secondary
traumatic stress. The ProQOL manual reports Cronbach’s alpha
coefficients for compassion satisfaction, burnout, and secondary
traumatic stress as 0.88, 0.75, and 0.81, respectively (Stamm,
2010). For the sample in this study, Cronbach’s alpha
coefficients were 0.96, 0.91, and 0.851, respectively.

Analysis

After data were collected using REDCap (Harris et al.,
2009) the data were imported from REDCap to IBM SPSS
version 29 and Amos version 29 for analysis. Analyses were
conducted in multiple steps. First, in order to assess if the data
fit the model purported by Stamm (2010) and utilized in
companion research regarding teachers’ ProQOL results (Leech
et al., 2022) a confirmatory factor analysis (CFA) was
conducted. Because the current study included a comparison of
factor means from the companion study (Leech et al., 2022), it
was important for the exact factor structure and item set to be
utilized in the current study. For this reason, the factor structure
presented in that study (Leech et al., 2022), which opted to
conduct three separate CFAs - one for each subfactor - was
replicated for this CFA.

Model fit was assessed using the chi-square test, the
comparative fit index (CFI) and the root mean square error of
approximation (RMSEA). For the chi-square index, lower values
indicate better model fit, but should not be considered in
isolation as it tends to be a less reliable fit index because it is
highly influenced by sample size. For CFI, Hu and Bentler
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(1999) suggest that values of .9 and above may indicate
good model fit. For RMSEA, Brown and Cudeck (1993) as well
as MacCallum et al. (1996) suggest that values larger than .1 may
indicate poor model fit, values between .08 and .10 may indicate
mediocre model fit, values between ,05 and .08 may indicate
acceptable model fit, and values below .05 may indicate good
model fit. Full-information maximum likelihood estimation was
employed to address missing data. The sample size was
somewhat low as CFA models with two to four factors need
approximately 100 cases (Loehlin, 1992). Having a small sample
size would increase the likelihood of the models not fitting based
on the chi-square index. Therefore, if the chi-square index is
statistically significant for the current data, the number of cases
appears to be adequate.

Next, in order to determine if there were differences in
levels of compassion satisfaction, burnout, and secondary

Results

Confirmatory Factor Analyses

In order to be consistent with the factor structure and
method presented in the companion study (Leech et al., 2025),
from which teacher means were extracted and compared, three
separate CFAs were conducted, one for each subfactor. For the
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trauma stress between teachers and homeschooling parents, one-
sample t tests were conducted. Means for these constructs for
teachers were pulled from a companion study (Leech et al.,
2022) to use as a comparison. Lastly, in order to determine if
there were differences in compassion satisfaction, burnout, or
secondary traumatic stress based on parents’ histories of
homeschooling, independent sample t tests were conducted.
Homeschooling parents were sorted into two groups: history of
homeschooling (1.5+ years of homeschooling experience before
the pandemic) or new to homeschooling (those that began
homeschooling because of the pandemic). To decrease the Type
I error from the six inferential statistics being conducted, the
Bonferroni correction was computed and an alpha value of .008
was used, thus, a p value would need to be less than .008 to be
considered statistically significant.

Compassion Satisfaction factor, the data were an acceptable fit
to the model (= 72.81, p < .001; CFl = .94; RMSEA = .13).
Although the RMSEA value was a bit high, the CFI value was
good, indicating a model fit acceptable for this study. Figure 1
presents all factor loadings which were statistically significant
and strong, with standardized regression weights ranging from
.70 t0 .91.

Figure 1
Confirmatory Factor Analysis for the Sub-Factor of Compassion Satisfaction
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For the Burnout factor, the data demonstrated an acceptable fit to the model (x2 = 73.47, p <.001; CFI = .85; RMSEA = .16).
Although model fit ideally would have been better, due to the small sample size and relevance of the research topic, this model fit
was deemed acceptable for this study. Figure 2 presents all factor loadings which were statistically significant and strong, with
standardized regression weights ranging from .59 to .85.

Figure 2
Confirmatory Factor Analysis for the Sub-Factor of Burnout
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Finally, for the Secondary Trauma Stress factor, the data demonstrated an acceptable fit to the model (2= 79.74, p < .001; CFI
= .85; RMSEA = .14). Again, although model fit ideally would have been better, due to the small sample size and relevance of the
research topic, this model fit was deemed acceptable for this study. All items demonstrated statistically significant and strong factor
loadings except for one item, which was not statistically significant and had a weak standardized regression weight (.10). Although
removing this item would have improved model fit, it was necessary to retain the item in order to compare the factor mean for
homeschooling parents (in this study) with the factor mean for teachers (in a previous study; Leech et al., 2022). Because the previous
study included this item in its Secondary Trauma Stress factor, the item needed to be retained in the current study so that a comparison
could be made. Figure 3 presents the factor loadings; the items loaded with standardized regression weights ranging from .36 to .88.
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Figure 3
Confirmatory Factor Analysis for the Sub-Factor of Secondary Trauma Stress
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teachers do while teaching their students remotely. There was a
statistically significant difference between teachers (M = 25.02 ,
SD = 5.72) and homeschooling parents (M = 22.23, SD = 7.79)
on burnout, t(61) = -2.82, p = .006, d = .36. The effect size of
Cohen’s d is considered small to typical (Morgan et al., 2020).
Teachers had statistically significantly higher burnout,
suggesting that they are experiencing higher burnout while
remote teaching than homeschooling parents. There was not a
statistically significant difference between teachers (M = 24.36 ,
SD = 5.71) and homeschooling parents (M = 22.03, SD = 7.43)
on secondary traumatic stress. While teachers had higher
secondary traumatic stress, indicating that they may be
experiencing more traumatic stress while remote teaching than
homeschooling parents, the difference was not statistically
significant.
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Table 2
Means Comparison, Homeschooling Parents. v. Teachers: One-Sample t tests
Homeschooling Teachers
Parents From Author, in press
Current Study 1P
Factor M SD M SD t d
Compassion Satisfaction 40.46 8.53 37.27 7.38 3.03* .38
Burnout 22.23 7.79 25.02 5.72 -2.82% .36
Secondary Traumatic Stress 22.03 7.43 24.36 5.71 -2.43

Note. ¥p <0.05

Differences between Homeschooling Parents

Table 3 presents the independent sample t tests conducted
to determine if there were differences in compassion satisfaction,
burnout, or secondary traumatic stress based on parents’
histories of homeschooling. Homeschooling parents were sorted
into two groups: history of homeschooling (1.5+ years of
homeschooling experience before the pandemic) or new to
homeschooling (those that began homeschooling because of the
pandemic). There was a statistically significant difference
between parents with a history of homeschooling (M = 43.32 ,
SD =5.21) and parents new to homeschooling (M = 36.12, SD
= 10.66) on compassion satisfaction, t(31.62) = -3.14, p = .004,
d = .92. The effect size of Cohen’s d is considered larger than
typical (Morgan et al.,, 2020). Parents with a history of
homeschooling had statistically significantly higher compassion
satisfaction, indicating that they may derive more satisfaction
from homeschooling their children than parents who are new to

homeschooling. There was a statistically significant difference
between parents with a history of homeschooling (M = 19.35,
SD = 6.14) and parents new to homeschooling (M = 26.48, SD
= 8.14) on burnout, t(60) = 3.93, p < .001, d = 1.02. The effect
size of Cohen’s d is considered much larger than typical (Morgan
et al., 2020). Parents with a history of homeschooling had
statistically lower burnout, indicating that they are experiencing
less burnout from homeschooling than parents who are new to
homeschooling. There was not a statistically significant
difference between parents with a history of homeschooling (M
=21.2, SD = 6.16) and parents new to homeschooling (M =
23.2, SD = 8.91) on secondary traumatic stress. While parents
with a history of homeschooling had lower average secondary
traumatic stress than parents new to homeschooling, the
difference was not statistically significant. This difference was
smaller than for other subscales, so the group sizes may not have
been larger enough to provide the power to detect a difference.

Means Comparison, History of Ho-rl;wig(l:ic?oling: Independent-Samples t tests
History of New to
Homeschooling Homeschooling
Factor M SD M SD t d
Compassion Satisfaction 43.32 5.21 36.12 10.66 -3.14% 0.92
Burnout 19.35 6.14 26.48 8.14 3.93* 1.02
Secondary Traumatic Stress 21.20 6.16 23.20 8.91 1.03

Note. *p < 0.05
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Discussion

This study was conducted to better understand
homeschoolers, both long-term homeschoolers and those new to
homeschooling, during a pandemic on compassion satisfaction,
burnout, and secondary traumatic stress. We were also interested
in better understanding the similarities and differences between
homeschooling parents and teachers on these constructs.
Specifically, this study hoped to answer the following research
questions: (a) Do the data from the homeschooling parents and
public school teachers similarly fit the models from Stamm
(2010)?; (b) Is there a difference between long-term
homeschoolers versus other parents who started homeschooling
during the pandemic on compassion satisfaction, burnout, and
secondary traumatic stress?; and (c) Is there a difference between
homeschoolers versus classroom teachers who were teaching
remoting during the pandemic on compassion satisfaction,
burnout, and secondary traumatic stress? Understanding people
who teach, both in schools as teachers and in homes as
homeschoolers, will provide information for where support is
needed to address the mental health of the educators, regardless
of context.

In this study, two types of mental health issues were
investigated as measured by Stamm (2010): compassion
satisfaction and compassion fatigue. Compassion satisfaction is
defined as the ability to find pleasure from doing work well.
Compassion fatigue is made up of burnout, defined as feeling
ineffectual or hopeless as a result of work, and secondary
traumatic stress, defined as a secondary exposure to people who
have experienced a stressful event. In the current study,
homeschooling parents reported higher compassion satisfaction
than teachers. Homeschooling parents are aligned and connected
with their children, and they do the work of homeschooling out
of love and wanting their child to succeed (McCabe et al., 2021).
Thus, the finding that homeschooling parents find pleasure from
doing work well, is not surprising and aligns with the literature
(McCabe et al., 2021).

The second result from the current study was that teachers
reported higher levels of burnout than homeschooling parents.
Teachers have been known to experience burnout (Garcia-
Carmona et al., 2019; Pyhélto et al., 2021) due to a multitude of
reasons such as workload (Brewer & Shapard 2004), years of
teaching experience (van Droogenbroeck et al. 2014), not feeling
appreciated (Gavish & Friedman, 2010), and extensive and
prolonged work-related stress (Foley & Murphy, 2015).
Homeschooling parents also experience burnout (Lois, 2010,
2013) as homeschooling can take parents many hours of
teaching, providing learning opportunities, fieldtrips, and
planning, although to a lesser extent than teachers.

When comparing long-term homeschooling parents to new
to homeschooling parents, long-term homeschooling parents had
higher compassion satisfaction and lower burnout than new to
homeschooling parents. These findings were not unexpected as
most homeschooling parents view schooling their children as a
gift, not a burden (McCabe et al., 2021), yet new to
homeschooling parents during the pandemic were most likely
frantically learning how to homeschool (Gallagher & Egger,
2020).
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There was not a statistically significant difference between
the three groups on secondary traumatic stress. Yet,
interestingly, those with a history of homeschooling had the
lowest secondary traumatic stress (M = 21.20) and teachers had
the highest amount of secondary traumatic stress (M = 24.36).
This difference, although not statistically significant, could be
from less overall life changes occurring for those with a history
of homeschooling as homeschoolers were already doing school
at home and thus had less change in their routine when the
pandemic happened (The Hunt Institute, 2021).

Implications

Findings from this study have implications for teachers,
schools, districts, and parents. Teaching can be challenging
when done under unfamiliar circumstances, such as the sudden
remote teaching requirements due to the pandemic, even for
those who have been prepared as professional teachers. It can be
associated with burnout, stress, and job dissatisfaction. The
pandemic has exacerbated an already difficult job. This has
implications for schools and districts in terms of faculty mental
health services and teacher retention efforts that may be needed.
As well, these findings have implications for parents entering
homeschooling, a situation that may be harder than they
anticipate and could lead to burnout. It suggests that new
homeschooling parents may want to find support systems.
Finally, there are implications for schools welcoming students
who were formerly homeschooled. This study suggests that it is
important for schools to understand that previously-
homeschooled students may have quite different profiles and
should receive careful assessment of both academic and social
needs.

Limitations

There are limitations to the current study. The
homeschooling parent group was relatively small. Past research
has found homeschoolers tend to avoid participating in research
(Valiente et al., 2022), so this low sample size was not
unexpected. Furthermore, the data were self-reported survey
data. Finally, there may be other confounding variables that were
not considered in the study that impacted the homeschooling
parents and teachers.

Conclusions

Understanding homeschooling parents and their role as a
teacher is important as more families are choosing to
homeschool (Smith & Campbell, 2023). To have successful
homeschooling experiences, learning how to support
homeschooling families regarding the mental health of the
parents is important to consider. It is also important to
understand that some students who were homeschooled during
the pandemic were being taught by brand new homeschool
parents and may have had different experiences than those of
peers with long-term homeschooling parents. Hopefully, this
study creates discussion about outcomes and needs of students
experiencing homeschooling during the pandemic and related
issues.
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